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Abstract

Schools operating within capitalism reproduce class differences, and aim to graduate
studentsvho comply with the capitalist system. On the other hand, according to the
principles of dialectical materialism, while schools aim to produce obedience, they also
produce resistance to themselves at the same time. Working class children sometimes
refuseto be obedient students and reject the values that are given to them in schools.

This research aims to examine the underl yi
students to the values that are represented by schools. These resistance behaviors are
defined as a part of a resistance culture that is also a part of th&rae#fformation of

the human being from obedience to freedom.

An ethnographic methodology was used in a vocational and technical high school in a
slum area, populated mainly by working class in Ankara, the capitabiciturkey.

Keywords: Resistance behaviorgjecation of working class children, neoliberalism

Introduction

The main change in education created bylitsralism is to make the education system a

part of the market mechanism in all its aspects: finance, management, aims, goals and
out putsesaanbl ishement of competitive markets
(Kumar & Hill, 2009 p.J). Standing (2011) has stated that the central aspect of globalization
is commodification and this involves treating everything as a commaodity, to be lzoupht

sold, subject to market forces. Under neoliberalism education has lost its meaning of being a
social right and has started to be sold by private institutions and, inexplicitly, by the state
itself. So disadvantaged groups that benefit from educatted to be socially excluded

from educational institutions or they started to be radicalized while they are inside the school
system. Kumar & Hil(2009) have stated that the privatization of public services,
capitalization and commaodification of humanénd the globadliiktats of the agencies of
internationalkcapitalhavebeen the basic causes of establishment of competitive markets in
education.
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Another change that occurred in the neoliberal era is the reduction of the effect of education,
of being eduated, on social mobility, due to the increasing unemployment of educated labor.
In recent years education has lost its promise of employment and social mobility to a large
mass of people with the changes in labor markets in Turkey (B&a & o] a nMost®»f0 1 1) .
the jobs in production processes do not need educational qualifications. Many jobs require
working insecurely, in flexible working conditions. There has been a new copoegsdriat

in literature that has the meaning of people working under inseciditiongStanding

2011, p. 2&27). In addition, with improved technology, many jobs that formerly required
gualifications have been transformed into jobs that require only waiting and pushing buttons
on machines like techniciarso there is no need faneducational backgrourat

qualificationsfor these jobs (Braverman, 2008, pp. 294 & 400).

Neoliberalism has had a major effect on the living conditions of the working class and
underclassWorking conditions have changed andriwbas lost its old meaning of

continuity. Productiomprocesses that were standard, offering sewor& andspecialization,
have been transformed into informal, flexible, unsecured, temporary work, with low priced,
contracted or subcontracted based foofmgroduction(Standing, 201}t policies on de
unionization have proliferated, while unemployment has risen and many people have started
to experience unemployment so many times in their lives (Sennett, 20lgffects of
neoliberalism on the workingatsedave beem worsening of living conditions and

increased impoverishment. Poorer living conditions combined with lowering expectations
from educational institutions have had the effect of making those in this situation and their
children more hostiléo the authorities that they meet in their lives.

Some critical education researchers have declared that schools operating within capitalism

have functionedoas to produce students who have obedient behaviors anda® act

mechanism that transfers amgproduces class differences to new generafidpple, 1995;

Bourdieu, 2002; Althusser, 20p8Ithusser 2008) stated that education system is an

apparatus to reproduce the conditions of production. Bourdieu (2002 rené&rkedhat the

action of the shools tends to reinforce and to consecrate ksaitstions the initial

inequalities among children from different social classes. Apple (1995, ipd8ateshat

schools basically act as sorting devices, rather than stimulating a widespread sodtityl mobi

and they allocate individuals to Aproper pl a

According to the dialectical materialist approach schools and the education system can be
accepted as a micro arena for creating a resistance culture slyapedriequalities of

neoliberalism. This is because every action (or thesis) creates its own reaction (or antithesis.
Thecultureof resistances the antithesis of the oppression and inequalities that are shaped by
neoliberalismand thi s culture of resistance can be
growing up inside the Aol dod conditions, unt:.
neoliberal culture and oppressive and unequal relationships occurs dialecticaliyauntil

resistant culture is dominant.
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Literature Review

In manycases the rebellious behaviors of students are evaluated as bad behavior that must be
corrected and the purposetbéeducation system is seen by the system itself as being to
integratestudents to a standard model. Studegibellious and resistance behaviors have been
emerging as defecf the system. There is also some research that evaluates these resistance
behaviors as resulting from the standardization purpose of educationiwgichor es st uder
social class related needs. Here are some exampieseafrch concernirggviation from the

@rdinary the expected norms of behavior.

The ethnographic research of Willis an industrial town in the WeBtidlands ofEngland,

in a school that takes male students only is a good example of examining the resistance
behaviors o6 t u d e rLéaming td Liaboai 1977), he examined the arguments that

students produced against the school values and values representeablsy ¥¢itlis

conducted a series of interviews and observations within a school, with the aim of

di scovering how and why Aworking class kids

school culture are the Al adstheVheafiladeards
who support the fAidead of teachers; fAhaving
formal aims of educationéo (Willdischgol 1977, p.
culture in the working class context is preliminary At he cul ture most of
mostly destined for shopf | oor cul tureo (Willis, -floBr77, p.
culture is, Athe massive attempt to gain inf
of production, just as thadls try to control their working environment (Willis, 1977, p. 131).

He explains that the popular feeling of the
than theoryo is similar to the rejection of

McRobbie carried out a sinait ethnographic research on 1978 in Birmingham, Englded.
researclwas onworking class girls between the ages of 14 and16 in a yhutthTheg i r | s 6
fathers were mostly working in the automotive sector, the car industry, and their mothers

were mostlyworking in parttime cleaning, bar work, waitressing and clerical wamk.

A Wo r IClags Girls and the Culture &femininity (978 s he wrote that the
school as a place to celebrate their cultureiininity, smoking, gossiping about their

boyfriends they fancied, and playing up the teachers. They dismiss successful middle class

girls as swots and snobs with whom they could compgteacademically but choose not to

Their response to schooling both liberated and trapped them by reprodanstey and class

relations.

Similar research was carried outByerhart in theLt980s in a junior high school in the USA

using the methodol ogy oReadp@g WritinganiResastalce y obser
(1983 he wrote about ntywhasisenecessanydneschooktoteh o do o
minimum level,whose values do not coincide with the values in school, who do not accept

the values of school. Everhart used participant observation to record his descriptions of

students who pay little or no attentito what is being taught, who alternately use and abuse

the teachers, who terrorize the weaker among them, and who drink, smoke dope, get stoned
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on other illegal substances (allthe 7th and 8th grade), and in general just fool around. But

as the authgpresents it, since these students do not wish to be expelled, they carry on their
activities in a careful, intelligent, almost appealing manner. Furthermore, he argues that these
behaviors really are quite rational because the students are resistingessive form of

state capitalism that is using the school to set them up to exploit their productive capacities
(Everheart, 1983).

Say el @akazancZ008) carried out a similar ethnographic research on a high school in
Ankara/ Turkey in 2005 for five months about resistance to gender roles. They aimed to
explore theconstruction of schoolgifemininities andtheytried to address the question of

how multiple schoolgirlfemininities are constructealithin the context of genderesichool
culture, ancespecially in relatiomo hegemoniaenasculinity?They carried ouin depth

interviews with 40 students, 15 teachers and all the school management tesawaledlas
carrying out observations and searchingatahives othe school's discipline committees.
They found gender has a distinct role in order to formation of revolt in scho®).have
interesting results: The studemisre resistinghe disciplineof the teacher authority by
sabotaging order iolass, protesting against the rules about time, place and body. The
teachers in classrooms were trying to control students more than teaching them intellectual
knowledge and skillghe studentsverewell aware that success is determined by social class.

Sayilan and Ozkazanc concluded that two interrelated posdftected girls' resistance in

the school. Firstly their expectation for individual empowerment through education in order

to avoid futurerepression by a husbarfsiecondly, the school experience of female students

is determined by their differential position vis a vis the masculine resistance culture which is
domi nant in the school (Sayelan & Ozkazanc,

McLaren @011)conducted similaresearch in a ghetto school of poor and black pupils as a
white teacher from the city for two and a half years. McLaren wrote that students are trying to
guarantee their dominance against the failure that they experiesdgoiol. They refuse to
becomanactive receivers when they experienced that the knowledge taught in schools is in
disaccord with the knowledge in the streets that can be felt, that is concrete, and that is
objective. Resistance for the girls took the form of rejecting tidiness, dikgeonsistency,
femininity and passivity thaire upheldn schools and to replacing these with their own
femininity and sexuality (McLaren, 2011, p. 341).

Another research study on the rebellious and resistant behavior of students from Turkey is
guantitative research iyo g a n D a & Kihoa(2014 that was conducted in some

of the middle and high schools whose students were mostly middle and lower middle class.
The researchers aimed to measure the rebelliousness of adolescents on hescplantied

the research on 256 students in the preparation arthplementation processes and they
requested that the students write an essay for their 4 questions related with the rebellious
behaviord. Then they coded the answers according to themeésheey tried to understand the
structure of the concept of rebellion. Then they prepared a questionnaire of 76 questions in
the 5 scaled Likert scale for the experimental group from the same schools. Rebelliousness
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of adolescents can analyzed in 6 catiego family, teacher, school, education system, to a

group, to society/system. They found in thei
between the rebelliousness against schools and rebelliousness against society/ the system'.
And the adolescet s see the school as an el ement of t

words but of course in their research, the system means capitalist system and neoliberal
system of the world.

There are, in contrast, concrete examples that reverse the @sisédnaviors of students,

whereby they react positively to the learning process. iEhigenthe social class related

needs of students are considered. The Barl8ahaol is one of the examples of radical and

critical education experiences of thé"2éntury.The students who had been dismissed from

or had failed in the state schools, continue their education in a school established by Don

Lorenzo Milani in the village of Barbiana in Italy where they teach literacy to each other,

discuss newspaper aites, when necessary debate the penal code and constiiitioh

t hese ignoring the methods of state school s
Teacher (1978)0 to senior teachers that succ
in their old schools were not about their everyday life. They wrote about the positive

experiences of students in School of Barbiana who had been characterized as stupid by

teachers in their old schools. They resist in practice by refusing the classit sgstem in

the School of Barbianavhere they learn collectively.

The Aim of the Research

The aim of this research is to search out the resistance and rebellious behaviors of students in
a vocational high school in a slliin Ankara, thecapital of Turkey, to the values given them

in school as well as to the cultural values or behaviors about education. Resistance behavior
is defined as rejecting the values that are aimed at the students and accepting counter values,
and behaving rebellisly in the school processes both in antside ofthe classrooms.

The research is intended to consider the contradiction between the theory and the practice of
education on the working classes. According to the human capital theory, education is useful
and desirable for all layers of society with its fixed content. But this claim must be evaluated

in the practicei.e. if all the layers okociety desir¢o take this standard educaticontent

whichai ms t o give all the sjudgethentsindependem of theird d | e
social class related problems and needs.

The Methodology of Research

This research was carried out in a vocational high school in Ankara, Turkey by the researcher
who was a teacher in the school for two years between Sept@®h2 and June 2014.

The Researcher was a mathematics teacher in the school and had 25 hours lessons per week
for two school years from September 2012 to June 2014, participated to all special days,
festival celebrations etc. She has been on duty onenasch week. In Turkey every teacher
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is “on duty' one day for a week in a fixed area of the school, such as corridors, front garden,
back garden, entrance door, in workshops etc. The teacher on duty stands up and walks
around thearea that s/he responkldor during the schoalay includingthe break times and

lesson hours. For the Researcher it was a great opportioibgervehe relationships

between students or between students and teachers while “on duty' in the school and while the
students andeachers were in their natural daily life as opposed to being in a formal

classroom or school situation. Apart from daily duty there are yearly tasks of each teacher in
Turkey. The celebratioand commemorative ceremonies in the special days and weeks are
prepared by teachers. Each teacher in the school is given a task to prepare ceremonies in the
schools acting with students like reading poems, singing songs with choir, speeches, theatres
andetc. These ceremonies are part of the hiduericulum ofthe stool and contain the

values that will be imparted giudents. Therare some photographs in the Appendixes part
which reflect the life in the school which were taken by the Researcher and another teacher
from the school.

As a methodology, ethnography wased. Ethnography is a kind of description and an
interpretation of a cultural and social group, system or a culture sharing group (Cresswell
(2013). Ethnographic research can be used to highlight the culture, the meaning of the
cultural interactions andhé meaning of daily life, the meanings of behaviors and beliefs.

As a process, ethnography involves extended observations of the group, most often

participant observation, in which the researcher immersed in the day to day lives of the
people and observesn d i nt ervi ews the group participant
cognitive activities like the ideas and beliefs, physical activities like how they behave in the

group (rituals, conventional social behaviors) and it involves examining the gitiugec

(Cresswell, 2013, p. 69).

The resistance and rebellious behaviors that are embedded in daily life in the school cannot

be classified as a quantity. Thdsehaviors calbe observed by a qualitative method that is

carried out over a long period. Alfahe observer of these behaviors is a part of a daily life

in the school, not an agent from outside, the research will better reach its goal. Ethnography

is the best method to examine culture, behaviors, beliefs, emotions in the meaning of daily

life in the school, used by the teachesistance and rebellious behaviors of studsats
recordeglinterviews with students, teachers and managers eoeicucted anthen recorded.

When teachers reported extraorditherry events
comments were recorded; interviews were conducted with students involved in these
extraordinary events. The school discipline and award records for two years were examined,

and interviews were carried out with the students who had been punishedrarstill in the
school. The school st udentwerg examinedverthee r at es f
years. An interview form was prepared and in May 2014 teachers were questioned about the
resistant behaviors of students. Then students and classe@terviewed according to the
teachersdé responses to the interview form. A
over the two academic years, in all the teac
days, during supervision by inspectors, dadng visits of the city managers etc. The
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findings were analyzed according to themes that were considered by the Researeter best
depictingdaily life in school. These themes are: resistance through language and
communication styles; resistance through the culture of listening to music and television
viewing; resistance through clothing and personal appearance; resistance to the learning
proaesses in class.

The themes were determined according to the values that schools intended impart to the
student. Different classes have differenttures Middle class people have a typical
communication and speaking culture shaped over a long pen@arsfundethe similar

living conditions (Brantlinger2003.

The music listening and television viewing habits of the working classnéiftle classeare

di fferent. According t (008)lhereis aedstne socidiclassf Sage
relatad discrepancy between the kind and habits of listening to music in Turkey. People from

the working class in Turkey mostly listen to the Arabesque music and people from middle

class mostly listen to Turkish Folk Music and Turkish Classical Music.

Dursun ad Evirgen (2014, p.131) state that educated and elite groups in Turkey prefer to
watch cultural contents, documentaries, news, criticism programs, art contents and
knowledge contents in television. They also declared that since the education level of the
population in Turkey is low and most of the people in society are from middle and lower
middle classes, television program ratings are very high and telesasi@ichedor many
hours a day in Turkey.

Similarly, fashion clothing style and hastyle e)pressthe roles and characteristics of the
social classes. Clothes meaning is more than they appear to, and one can understand the
mentality, by looking at clothes and haiyles. Alsoclothing style gives clues about the

social class that the people tel#o.

As a result, language and communication style; culture of listening to music and television
viewing patterns; clothing and personal appearance are, typically, those values, or reflect
those values, that are, stereotypically gymically workingclass. Schools attempt to pass on
to students these “valued' middle class values and cultural attributes.

The Turkish Education System and Vocational and Technical Education in Turkey

Compulsory education starts at age 6 and continues for 12 years in TRnikegry school,

middle school and high school proceed for 4 years each. After middle schools students take
an exam, named TEOG, for high school enrollment. Vocational and technical high schools
take the students with very low scores in this exam, sincefarogies prefer not to send

their children to vocational high schools. In the last year of high school education at the grade
12, students take the central university exam that is undertaken in two stages by the public
institution Student Selection anthPement Centre. The questions in the central university
exam are from Mathematics, Physics, Chemistry, Biology, Literature, Geography, History,
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Philosophy, Religion and Foreign Language. The First stage exam is carried out on March or
April, thesecondage i s carried out on June. Students
more successful in the central university exams since the exam content fits the High School
curriculum. Incontrast theurriculum of the Vocational and Technical Hi§bhools contam

workshop lessons which basedpmmactical educatioat the grades 101 and 12. The huge

proportions of the lessons at these gradegracticalessonsn theworkshops. Onlyhe

curriculum of 9th grade is same as the ordinary high schools. So the students of vocational

and technical high schools perform the worst in the central university exams. Since they are
intended to be intermediate workers in industry, only very fethierh can have a chance to

have a university education.

The students of Vocational and Technical High Schools can go to the Vocational Schools of
Higher Education which are under the management of universities, without taking an exam.
These Vocational Schsoof Higher Educatioprovide twoyear vocational courses of further
education. So the graduates work in the intermediate jobs, nearly same with the graduates of
Vocational and Technical High Schools.

Generd Characteristics of the School

The school is loated 21 km from the city center outside the settlement areas, even outside
the slum areas, and is close to a motorway and a village. The transportation of students to
school is with service vehicles such as buses or public service vehicles. Someuwfehts st
hitchrides sahey can use their pocket money for other purposes.

Students are betweef! @nd 12" grades between the ages of 15 and19. Thersiare
vocationalprograms offered in the school: metal technologies, machine technologies,
information technologies, electric & electronic, installation works and air conditioning,
furniture &and interior design technologies. Students choose one of these 6 programs at the
beginning of 18 grade, commonly after takind'@rade.

The school occupies a site equivalent to two and half times the size of a football field. There
are threeouildings;two of them are used for workshops. Lessons are between 8:30and 17:00
hoursandthere are mostly 10 lessons a day.

Studentsod6 families have mostly come from the
two generations before. The fathers are mostly unemployed or working in insecure,

temporary, contract work. The mothers are uguadt working, and those who are working

mostly work in partime, insecure and contract jobs such as domestic cleaning, when they

can find work. There are students in the school wketbers areén prison,have leftthe

family home orhas been missing fanany years, or whose father has two polygamous

marriages and two wives and their children living in the same house, and students whose

father and mother are divorced or living separately with no formal divorce.

24|Page



Student Resistance Culture against School Values

Families live in the slum area where #@hoolis located. Despite the fact of their poverty
and being unemployed, people in the slum area district vote for the ruling party AKP
(neoliberal and neconservative Islamjowith 41.3 % in the 2009 local elections],9 % in
the2014 localelectionsand 49,5 % in the general electimfNovember015""

The policies of the ruling party for middle almver middleclasses are based on huge and
continuous grants to poor households especially in the slum areas. So these people feel the
reality of coal b heat them, the reality of rice and other materials for kitchen, the clothes and
boots for children etc. These materials are granted to the families funding programs of local
governments of ruling party and the national state.

These materials are grantedfamily funding programs run by the national state and by the
local government/ municipalities run by the ruling AKP party. (Local government/
municipalities run by other parties such as the CHP of E@Pgive funds, but only by only
using their owrresources. The allocations to the municipalities run by these parties are far
lower than the funding given to AKP run municipalities)

There are 35 girls and 782 boys, a total of
vocationalprograms arseen agor male jobs, because of their need for physical power. So
the working class boys are mostly sent to this school. There are four moagonal High

Schools in thislem area. The genderelvision of labor is reflected and reproduced through

the vocaibnal schools. The other vocatiorsghools inthe area contain these vocational
programs: Services of foods & drinks, Public Servit@srmationTechnologies,

Secretarial and Office Managemeldiarketing andRetailing, Accounting anéfinance.
Theseprograms are seen as the programs that prepare students for more female jobs. So
working class girls are mostly sent by th@imilies toother vocational schools in the slum

area. It is possible to select the high school according to the results of THQkeay. On

the other hand most of the girls in this area do not work after they leave school, they become
wives and mothers. So the parents in this slum area most of whom have traditasal
wanttheir daughters to marry after high school, or if teisdt the case, want them to work

in the jobs seen as jobs females. Thidraditional structure, this gendered conservative

view of society is the main reason for the parents in this area to not send their daughters to
the vocational and technical higbhool. The research carried out in this study shows this,

that parents do not want their daughters to go into what is seen as "'masculine' work or
vocational training.

Most of the boys have been working in game, low paid manual work since a very young

age; usually car washing, mechanicds hel per,
hairdresser, builderdds | aborer, | aborer in t
for fun or to earn extra money in the summer holidays, thesajelsbligatory to earn basic
necessities by working after lessons andetkends duringchool semesters between 17:00

and 24:00 hours. Students do not speak of their jobs, they only mention them when obliged

to. The worst job that students do is to adli@nd sell waste materials from refuse tips that
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are on the streets. The students who collect waste materials refuse to talk about it, but hide
this information but students who see them pass this information to teachers.

Classrooms in the school lie e&s west; there is always insufficient fuel oil for the central
heating, so the school is very cold in winter. The allocation sent by the state is always
insufficient so the central heating is switched off in March even the winter conditions have

not yetfinished. There are 32 classrooms, three laboratories, 24 workshops in two different
buildings, two information technology classrooms, one gymnasium, one conference hall, one
dining hall, one canteen, one chess table and two table tennis tables initorhere

are more chess tables, but because of the risk of vandalism of students, that is just a risk, the
school management hides them. Except for the dining hall and canteen, the nearest grocers to
buy something to eat is 2 km away in the villageasithe motorway.

There were one director, and six assistant managers in the school. In the first year there was
no psychologyounselloteacher in the second year there was one. Five women teachers
were on maternity leave. As a result there were 61 ¢éeach8 of them were substitute

teacher, 43 of them were permanent teachers.

School is seen as a temporary workplace for permanent teachers because of the transportation
difficulties and because the families are from the slums which is seen as amliagevahis

situation is true for the subject teachers (i.e. teachers of math, physics, chemistry, biology,
history, geography, philosophy, art, and gym lessons). The worksholpers arsatisfied

with the school and serve as workshop teachers for mearg.yThe substitute teachers

tolerate this school because they need for work and a salary. When they come to a point
where they can no longer stand it, they end their contract and leave the school. This is seen
frequently every academic year.

In the lund hour of 40 minutes students have lunch in the dining hall for 2 TL (two and a

half times the price of one bréidonsisting of three menus, or they can buy something

from the canteen or go to the grocery store in the village across the motStudgnts that

smoke prefer to going to the grocery store. The students that eat from canteen eat only
crackers which are half the price of one bread. Some of the students bring lunch from home
or dondét eat anything anddietioaondertoHidethdre m sai d
poverty. Two students from each classroom and 74 in total receive free meals from the dining
hall " Nearly 40students pay for their meals according tae¢berds eacmonth, so

713students eat food from the canteen, grocerg stimm home, or nothing at all. Teachers
usually eat food from the dining hall, canteen or bring food from home; none of the teachers
ever go to the grocery store.

There is no point for students to continue to a university education. Central uniggesityg

can only be passed by studying at private teaching institutes (' Dershdeeértheless the

12" grade students who believe in miracles take to the first university elimination exam. The
disappointment is taken with humor. A total of 207, 167 artdstédents sat the first

elimination exam in the last three years respectively. Of these, 32, 22abthir#d the
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passing grade respectively (i.e. 15,4 %; 13,1% and 11,5 %). Respectively 4%, 5% and 7% of
those passed the second elimination exam andexeden entering entered a 4 years

university program (i.e. 1,9 %; 2,9 % and 4,2 %of the student population at the school).
Those without exams, undertake a 2 year apprenticeship program in vocational high schools
in order to work in a paid job and be ad#nt at the same time. In the last three years 100,

103 and 71 students respectively entered a vocational school of higher education for 2 years
(48,3 %; 61,6 % and 43,2 %). The students who do not get to university and wbtgddo

a Vocational Higtschools of Higher Education leave the education system. The lucky ones
startwork (or continue to work) in a paid job. The luckiest ones are those who start work in
the jobs for which they have gained the relevant qualification in the vocational ana&échni
high school. Many of the girls get married and have babies.

When asked what is their ideal for the future, boys mostly answer that they want to join the
police or the army; girls mostly answer that they want to marry a policensaidier, even

the mast disobedientiebellious studentshey desire to be or to marry a policeman/soldier
although these jobs require a high degree of disciplin@bedience. Thegebs are secure

jobs with state guarantees and they represent state authority in theseigjnborhoods. The
students believe that they will be able to demonstrate obedience and submission because
there will be a tangible benefit in their lives. So they work hard to meet the physical
requirements like height and weight and some of them takedybuilding in order to have
these jobs.

Findings according to Themes

In the Vocational and Technical High School where this ethnographic research was
conducted, thefficial discourse and, as well, the general visithateducation is based on

the aim to socialize working class youth into youth who are obedient and have “acceptable'
goaloriented behaviors. As a result of this goal, the findings of this research study are that
most of the students are obedient and meelveder, there are a few students who affect and
direct others and refuse to acquire such “acceptablebgeated behaviors.

1. Resistance in Language and Communication Styles

All the male students who refused to obey rules in school considered thaapbiyength is

significant while intellectual work is believed to be feminine and is despised. Physical power

is the most significant instrument for status. This situation can be seen in the friendship

among them and in their communication with teachdesculine identity indicators are

carrying sharp objects, using bad language, smoking, carrying prayer beads, looking rough,
having rough behavior, showing violence even when communicating with friends. Students

who have such behaeiiobkanhéeaddsadamed( adohids
while the mild, well behaved, cooperative students are secretly despised. It is seen that the

number of students who have fAdelikanl o0 atti
who want to be in this grgu Sometimes, obedient and meek students attempt to be
Adel i kanl . 06 Sharp objects are not generally
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them to the discipline committee but will only give them a warning; these objects are shown
to teachersand students boast about this.

On the other hand, female students who refuse to obey the rules have rude and offensive
behavior andise bad language. They are always arguing with friends or teachers and they put
their friends into difficult situations bysing their sexuality. For instance, they break school
rules based on conservative values which limit their communication with male friends; they
tell teachers that male students have hit, pushed, humiliated or insulted them, and they take
pleasure when ale students are punished. Most of the fights in school result from such
behavior by female students despite the fact that they are in minority. This is because students
in the school are at the ages that they identify the opposite sex and they waset to hav
boyfriends andjirlfriends. Butthe cultural heritage in the slum area is not suitable for this.

So school is the only place for young students to strike up a friendship with opposite sex. The
35 girls in the schodiave becomeery popular amonghe 782boys. The relationship

between girls and boys is characterized by ¢jidssgressing theonservative codes of

behaviorby using their femininity. They frequently complaint thalys annoyshem, even it

is not true. They enjowatching boysgyetting punshed, for example being beaten, shouted at,
scoldeddenigrated aa result of girls' complaints. Male students who are rude and refuse to
obey the rules are provoked by thes@ishments thelgecome ruder every day. Female

students, who refuse to obey tides, think that the desired female student image is too
passive, too moderate, too obedient and designed to raise women who will spend their lives
in domesticity. So they resist this image and their behaviors are rough, offensive and
disobedient. Theyalnot trust authority and they behave rebelliously.

Mal e students often call one another fbebeod
or blamed for a specific behavior, fthey say
Abi z gecekzoon dluwee baerse ysil um baby boys). fABebebod
Ankarads | ower middle classes |iving in the

reminds the teachers, who generally come from wealthier neighborhoods, that they are

different from themIn communicating with teachers they mostly use the first person plural.

They generalize whatever they do, and they n
students living in slums have a different culture and whatever they do represents tres cultu
However, as some of the workshop teachers come from similar cultural and socio economic
backgrounds, they can be a part of their gro
language they use. Student communication with teachers varies accordiregtiervthe

teachers are permanent or substitute teachers. Students show respect to permanent teachers,

and they are more careful in their behavior, but they show almost no respect to substitute
teachers.

Students who refuse to obey the rules state thattivg exception of workshop teachers, all

teachers treat them badly, dondét communicate
ti me, and threaten them with bad grades or p
and that teachers even lie. Thégoastate that they only want respect, to be listened to, and to

be understood by teachers, and that when the
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According to them, when teachers or managers need them to carry tools, machines or desks

in the sclool, they behave respectfully to them. Many teachers and managers carry sticks and
wal k around the school with threatening beha
these sticks are used Awhen necetheyahmk . 0 St ud
that this is a part of education, and they sometimes boast about driving teachers crazy and

being beaten with a stick.

Another determining factor in studetetacher relationships is the age and sex of the teacher;
male students who refuse tbeay the rules make jokes about sexuality and use humiliating
words in their communication with young and female teachers. Female students who refuse
to obey the rules see young and female teachers as opponents, they have fun in humiliating
these teachersd they try to avoid communicating with them. Middiged female teachers

with children are seen as mothers, but this fact is not seen as a reason for the students to
reduce their disobedient or rude behavior.

In the course of the two academic years, &Pdents were sent to the school disciplinary
committed for punishment. Of these, 60 were for being involved in fights; 37 for smoking;
27 for rude and disrespectful behavior to others in the school; 29 for immoral behavior; 6 for
bringing dangerous itente school; 18 for disrupting order in class; 14 for disobeying
teaching staff; 12 for cheating; 6 for using IT equipment for their own purposes; 8 for
molesting, insulting and slandering; 3 for damaging school equipment.

2. Resistance in the Culture otf.istening to Music and Television Viewing

Students in the corridors, garden, classrooms and other places listen to Arabesque and
Arabesqueap music, which is a significant element of the slum areas of X and working

class, also they sometimes dance. Studen who | i sten to pop musi c
i p o P Paingsuffering, and gloominess in the music signify the oppression and anger they

feel and represents the slum area they come from. One can see many students listening and
dancing to that kindfanusic in the school. Whenever they havedhance, thelisten to

this type of music loudly in a way that teachers can hear. This situation is an element of

resistance against the middle class culture and students take pleasure in reminding teachers,

with the exception of the workshop teachers, of their lower class status. They imply that they

will never sacrifice their culture even if they come to school.

There are very many TV programs on Turkish Television channels such as soap operas,
cinemas, discwson programs on policies of government or discussion programs of daily
news, health programs, documentaries etc. Almost all students in the school watch the
programs on conservative TV channels the soap operas and TV programs that include
elements of gunsvar, struggle, mafia, police, soldiers, killing, hurtetg. Rebellious
students try to imitate the behaviors of the characters in these TVId&jiegodfather who

is fighting for truth, a hero policeman who is using his gun for justice, a maehactér who
is so masculine, a team of soldiers who are fighting killing etc.
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Many students despise the teachers who are watching economy programs, news or TV series
which include love, wheeler dealimgd dramalementsetc. Thisdespising by the student

means the rejecting of the culture of teachers i.e. middle class culture. Students see these
love, wheeler dealing and drama elements outside the real life that they live in the poor
conditions in the slum areas, and they see the elements of gunsgii¢iaioes thatave
goodpeople from evil are more real aimeresting. Thiseflects their subconscious desire

for seeking of a hero who will rescue them from their poor and suffering life and who
distributes justice by using brute force or guns whextded.

3. Resistance in Clothing and Personal Appearance

The clothing, makeip, and the personal appearance of teachers are mentioned in regulations
governing schools in Turkey, and there is a specific culture among the teacher community
which is reproducednd continued in education faculties. This is why teachers generally have
a specific culture and a clothing style. They also want to set an example to future generations
through their clothing style which hasrse specific conservative codes.

Thereareidi cati ons of the fact that students do
use these codes in their behaviors. Despite the fact that there are school rules on clothing and
appearance (like not having a beard or moustache, not messy hair, mot uitthakeup

etc.)and this is inspected every day by the school administration following the entrance
ceremony, nearly all the students come to school violating the school dress standards.

Students always find ways to violate the written or unwritten rules.

Male students Wo refuse to understand or obey clothing codes have specific hair styles; they
straighten their hair with straightening irons or hair gel and adopt a punk hair style at school

and they call this hair style hfgesygaledBMOst vyl e.
(abbreviation of fAemotional o from English to
eyebrows by using a blade, and they make tattoos on their hands or arms, and wear low cut

pants in contrasting colors. They generally wear a traickguwhich is sold at very cheap
bazaars; at the back of the tracksuit top th
slum and representing the fan club of Ankaragticti footballt8afis clothing style is a

reflection of the resistance of thedernclasses to middle class culttite.

Female students who resist the classical clothing codes of teachers weapmthley

someti mes bring cosmetics into school, hide
and wear makep. Makeup is usually heay as students want to be noticed through their

makeup, they especially do not want to use the maketyles of the teachers. This situation

implies denying school values and the teachers asmobels.

To take one example, a female student is angty alitthe teachers because of the fact

that they all shout for the children to sit, be silent, and write or listen only. She wears

very big, eye catching and multicolored buckles. When the teacher told her to wear

somet hing fisi mplerrahdiNompivean, meahe amd wmor
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While some of the students refuse to obey the conservative clothing codes of teachers, some
of them wear clothes that are similar to the school uniform and they style their hair properly.
The most extreme example ofnformist students is d'@rade student who wore school

uniform all the time (grey pants, white shirt, and dark black jacket). The student never took

off his jacket no matter how hot the weather was since the jacket is a symbspett. He

wanted to hip teachers or managers in breaks, cleaned the managers' rooms, and brought tea
to teachers just like a worker. He helped during school ceremonies and did whatever he could
to help with every kind of problem in school. He buttoned his jacket whenevewrae sa

teacher as a sign of respect, he always apologized or thanked teachers, behaved mildly,
respectfully, disciplined, and properly. Teachers always showed him as an example to his
friends and his first semester verbal grades were very high even indbiedés which he

was unsuccessful. He had no close friends at school at the end of the second semester;
although teachers and managers liked him very much, other students left him alone in the
classroom, garden and cafeteria. At the end of the semegteEmtst threatened him and told

him that they did not like him. He was seriously beaten by a student at the end of the second
semester, he submitted a petition to the disciplinary committee, but as he was afraid that he
would also be punished by committée, withdrew his complaint petition. This is seen often

in the school. The rebellious students get very angry with the students who follow the school
rules and accept teachers or the school system.

Conservative people believe that they have been oppres3edkey because of the
modernization policies that were implemented by the republican parties for maniy.fFears
instance, teachers were forbidden to wear headscarves until September 2013, but it was still
forbidden for students when this research has @plemented”But female students who

wear headscarves outside school also started to wear them in school although it was
forbidden. Teachers who wore headscarves at school some months before it was allowed,
expressed this as a resistant behavior toutes, and this had been an example for these
female students. Headscarves have been a sign of resistance and while school managers
warned and punished students who wear rugker apply nail polish, they did not warn
students who wore headscarves. S@, thn also be seen as a sign of adaptive behavior based
on the power of government ruled by a conservative party.

4. Resistance to Learning Processes in the Classrooms

Mo st of the di sobedient behaviors ofhestudent

classes except the workshop classes. They cl
attitudes, teachersé6é attempt to make them |
look, when to speak or remain silent, how to sitetc. Asareselythdon 6t | i ke t ea:

try to do things that will make teachers angry, violate the rules, prevent teachers from
teaching a lesson etc.
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For example, a male student, repeating thgrade, was angry about all aspects of the

school and all the teaets. He never brings books, notebooks or any pencil to school,
similar to most of the students, and states
there would be school , Hisstatemen whiclereflectsthe and no
feelings ofmany students containing the wish of existence of school without teachers,

rules and other authority symbols show that these students life in their homes are in

difficult conditions. They mostly have got to work in paid employment in bad

conditions.

The réellious students come to school late, talk in class, disturb teachers and other students.
These examples can be seen in every classroom, and sometimes more obedient, meek

students show similar behaviors. They cheat, lie, make promises to teachers,fandlyse

problems in order to gain high grades. Some students come to school as they get bored and
dondédt have fun at home, they think that scho
demoralized even if they are punished.

For example, a male studergpeating the @grade, was taking the math exam in

another classroom of f2yrade because he was absent in the ordinary tireeanfi. He

had received disciplinary punishments and was close to being dismissed from school

one week ago before the exam. s still cheerful and joking that he wanted to be

dismissed. When the teacher gave free time to some 12th grade students to prepare for

the central university exams, by solving questions themselves, some of them were not

working on solving questions, bgtiarreling and walking around the classroom. He

said, ATeacher, there are no | eschmoli.m the
It involved e counter humor that he meant that he did not want to come to school

because of thebligations symbolizedyt he Al essons. 0

Rebellious students especially attempt to disrupt the classes of young female teachers. When
young female teachers are also substitute teachers, most of the disobedient students make
jokes including sexual elements. Sometimes these teethec an even resign as
stand these humiliating jokes any more. On the other hand, other teachers think that these
young teachers are inexperienced and that these behaviors are caused by their inexperience or
not having an ability to manage th@stroom. Students cannot tolerate an authoritarian

teacher who is young and female. Students fhatid 13" grades in the metal technologies
department which requires the most physical strength show the most disobedient behaviors
toward young female tehers. In the interviews, these students mentioned that having classes
with newly graduated female teachers gave them more pleasure as they can undermine the
teaching processes of these teachers more easily. The rebellious behaviors of students
towards femke teachers can be seen as related to the rejection of ‘mental labor' and placing
female authority in an inferior position.

At the beginning of semester, these classes caused three female, Religious Culture and Moral
Knowl edge L ess on wddershe dgs df 360 end their dordractahdcelease
the school. Then the school management searched for a male teacher and finally employed a
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religious worker from a mosque nearby. According to the interviews held with three other
teachers, the studentsrhiliated them, prevented them from teaching and taking the register,
made sexual jokes and coul dndét be silenced n
asked them what they do in order to silence them, teachers said that they threatened them

with grades, threatened them by referring them to the disciplinary committee, calling

managers to classes, bringing them to managers in order to be beaten, beating them

personally, calling their family and telling them what they did, implying that they themselves

also have an awkward friend and he will beat them up outside school etc.

But students are never afraid of these tactics, because in their daily lives they face more
terribleevents. These e ac her s 6 st at-erdmary. Thesedactiesanepnatl e xt r a
out, used, in these slum aszhools bytoo many teachers. Many teachers come to school in
September firstly with positive feelings but find themselves using threatening behavior and
beating students within a few months. So it is inevitable for theskents to feel aggressive,
indignant and inclined to use violence, they even threaten their teachers when they are able to
do so. Even where the teacher has not used corporal punishment, has not humiliated the
studentsand infact perhap$ias behaved in a friendly fashion to the students, even in such
cases the reaction of rebellious students always comes sooner or later, because of the
accumulation of anger against authority itself and against the meaningless authoritarian
instructing praesses that is inherent to education, not to the personality of the teacher

himself or herself.

There was a striking example of this situation. A female substitute literature teadeerthe

ageof 30started tovork at this school aimintp savemoneyfor herwedding. She

mentioned in the interviewsith theresearcher in the staff room that the students in the metal
technologies program said that they made every sfaglale teachecry and said that they

would succeed in making her cry othey. Shewas talking about the rude and unendurable
behaviors of students almost every week, in the staffroom. Students were trying many things
to make the teacher give up, like not listening her, not carrying out her instructions, not doing
their homework, cheatingabotaging the learning processes, being always late, fighting with
each other during the literature lessons. But she was bearing up since she was saving money
every day that she continued to work in the school. Finally they did make her cry too in
April, 8 months after she startedwork inthe school and 4 months after she mentioned the
wishes of students to make her cry. She talked, in another interview with the researcher in
the staff room about how the students achieved #nmmir Theyoung femaldeacher was
conservative and preparing for a marriage, they made jokes including about sexual codes
during her lessons and also in the break times in the corridors, in the garden i.e. everywhere
they saw her in the school, for more than a week. Finadlydhng femald@eacher ended her
contract and the students prepared a party in classroom to celebrate their success. The
masculinist school management blamed the young teacher's failure to control the classroom,
to manage a crisis and her failuretoignorb e st udent 6 s harassment be
teacher did not give a complaint petition to the discipline committee. She just wanted to be
free. Afterthis event, the school management started to prefer male teachers as substitute
teachers for all progms. As a result the students were not punished over these events
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althoughthey were punished for many unimportant reasons, nor were there any efforts to
change the behaviors of students towards females. Masculine and conservative school
management is peoducing the inequalities on gender in the working life.

One of the underlying causes of the behaviors of students towards young female teachers is
seeing ment al | abor despicabl e thatacho s mat er
andsexist behaors towards female teachers are seen in the programs that are based on the

most physical power such as Metal Technologies program. The students in these programs

see themselves maoseperiorthan the young mental laborer, as they are using their physical

|l abor which she candét use in the workshop | e
her authority and try in every way to break her authority. Despite her sex, her age is the

important factor for female teachers to seen as an authority. Thdette teachers receive
disobedient and macho behavior less, because the students see them as mothers and according
to their culture mother is a blessed person who deserves respect.

Students who are disobedient almost never showed these rough behavimnisstwmp

teachers. As most of these teachers are graduates from vocational schools and use physical
labor during teaching, students believe that they have a common destiny and culture, they
come from a similar socieconomic level and they relate to thésachers. On the other

hand, because of the nature of the work in workshops, teachers firstly show the work process,
then a task is given and students are free all of the day in order to complete the task. This
situation lets students control their perslaime and choose between the options of learning

or not learning the work. fMand 13" grade metal technologies students state that even if
they donét complete the work, these teachers
Amy s ono nahatdheyrcanrcomnplete the work later. But the other teachers never
allow them to be free during class period.

Mathematics, physics, chemistry, biology, history, geography and philosophy are the lessons
that students do notomeiwoa.k Stouddrhtes ed d reGsts ocha
study for exams. The teachers of lessons in foreign language, literature, language and

expression also have the same problems. But the students who are disobedient and

unsuccessful in these lessons can be very ssitden workshop classes.

Students think that the workshop teachers are on their side in the most significant life struggle
against Apoverty, o0 these teachers are simila
are also very important for studeats teachers help them during the compulsory 300 hours
training period during the school period of 4 years. They sometimes find them ateliers and
places to complete their training period. Few students find places to complete this period on
their own. Theséeachers are like employers as they find places, transportation, manage

hours and salaries of students etc. Training periods are also very important for students as
they can get the opportunity to work in a paid job at these places after school or during
weekends. Teachers of these lessons are significant not because of the grades they give, or
because they beat students, they are important as they are believed to be employers. On the
other hand, according to students, teachers of cultural subjects (@f ctamistryphysics,
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biology, literature and etc.) are strangers who steal their time, try to teach subjects that they
will never use in their life, threaten them with grades or exams and demand they carry out
different duties all the time.

Conclusion

Intermediate workers in the industry sector in Turkey are trained in vocational high schools.
As mentioned in the arguments of Bowlessétis (2002), various elements of working

habits such as punctuality, tidiness, and being respect for authority giné ttathe children

of the laboring class; on the other hand, skills and behaviors which enable students to become
managers or professionals in future such as intellectuatmpetedness, problem solving

and flexibility are taught to students who are frioigher social classes and who continue to
progress on to higher educational institutions. Although the smmoomic causes of this

hidden curriculum are very complicated, this situation shows that the basic role of school is to
perpetuate the divisiorf tabor (Apple, 1995)Although the socieeconomic causes of this

hidden curriculum areomplex this situation shows that the basic role of the school is to
perpetuate, to reproduce, the division of labor (Apple, 1995).

Dialectical processes are preserasgumping through transitions on the basis of the
movement of their opposites. This is one of the basic principles of dialectic method that can
be explained as the contradiction of two conflicting forces being the determining factor in
their continuing mteraction. Here the contradictory forces are neoliberalism and the resistance
culture against neoliberalisiNeoliberalism increased social inequalities by moving away

from the welfarestate. Everkind of public right, including education, has become the

subject to the profit of the market. One of the impacts of the transformation to neoliberalism
has been to decrease the hope of mobility among lower social strata i.e. the decreasing of
hopes through education to achieve a better future than the dddtieyformer generation.

The most famous myth of the 1990s in Turkey was the story of how a former shepherd and
general manager in a public institution became president of the reffliliitcourse it is

possible to see the examples of resistant behavwiohe schools of lower middle class

students in the history of the Turkish republic. After the 2000s with the increasing imbalance

in income distribution, the decreasing effect of education on employment, the emergence of
atypical employment styles, dmionization policies, the reduction in the number of jobs that

require qualifications, and the degradation of labor (Boa&d o] an, 2011), t he
system lost its former value in the eyes of the working classes. As ordinary people cannot
influence seh changes personally in daily life, it becomes more and more difficult for their

children to internalize the values of schools that represent the only authority source in their

daily lives. Students resist obeying and showing respect to teachers, valudasaes with

the exception ofthosewho teach them a profession. While schools aim to raise individuals

who have goabriented behaviors and mostly succeed in doing this (Althusser, 2008), they
sometimes raise individuals who reject school values. Bt fact that resistant students

are in minority, they are creative and innov
that is creative directs them to a forightful

35|Page



Student Resistance Culture against School Values

The most general conclusiontbis article is that the resistant behaviors of workilags
studentsagainst school values result frahe increasethequalities and injustices that are the
results of neoliberalism. They resist the authority that they see in their lives as a concrete
entity: that is, school and school values.

The resistance of students from the working class against school values only in the “culture
lessons' and their egperative behaviour in the workshop lessons is a reflection of the
separation ofmental and physat labor within the education system. Workshop lessons are
seen as useful in life since they teach an occupation for a paid job, while the “culture lessons’
are seen unnecessary since they are the parts of mental labor that these students think that
theywondét use in the future.

Teachers teaching “culture lessons' are , within the teacher dominating pedagogical tradition

in Turkish schools, accepting students as passive receivers, and making them memaorize what

is taught. In this teaching method, whichadledt h e A bceomkcierpg of educat i
Freire (Mayo, 2012, p.90), teachers are investors while students are the objects of investment.

For the students who refuse to be objects, schools are sometimes places that they visit in

order to learn a physictlade and sometimes places they visit in order to take a break from

boring, tedious daily life, sometimes schools are places where students can escape from

working in hard conditions in a paid job and have a rest and funny times.

Rebellious students rejethe mental labor with behaving disobediently in lessons such as
mathematics, physics, chemistry, biology, history, geography etc. The students who are
unsuccessful in these lessons can be very successful in the workshop lessons for the reason
that they lelieve in the superiority of physical labor.

The rebellious students resist the school values as well as the middle class values and
cultures. The Middle class gives a value to the education and puts a price on it, so middle
class families provide an emenment at home for their children that encourages education by
providing books, monitoring television watching, conversation at dinner table and so these

kids have a common knowledge of cult@Beantlinger,2003). Until the last decade middle

class famileswere getting a good economic return for their education investments in their
childrenbut there are very few parents from working classes that benefit from the increasing
theeducation levebf their children. This is because of the social inequalitiat can nobody
overcome even with education unless there is a major change in the economic and social
relations of production isociety. Infact, some students are aware of the fact that there are

social inequalities which they cannot overcome. Bustii®ols and education system ignore

class inequalities and teachers think that all students are the same; they treat this situation as a
positive priwcispglreé mcalalt € @ ni 0 ockssdlreadyrentdrthe en o f
system under unequabrditions. Students who refuse to obey the rules deny what is given to
themi consciously or unconsciouslyand they are aware of the fact that they will belong to

the lower income classes in future, just like their parents. These students vaguely see that

they will be unemployed most of their lives just like their fathers, or work in temporary
employment based on physical labor, live in the slums, and raise their children under very
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harsh conditions. Female students seem to be aware that they will mamgygmd have

children just like their mothers, be unemployed, or at best, will become domestic cleaners
when they reach middle age and when they send their children to school. Because of all these
realities, they prefer to enjoy personal liberation “inrtfeanent' by rejecting school values

and refusing to internalize them and acquire the culture of obedience.
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Policies.(http://ijep.icpres.orgl/

Thetermiwor ki mgso in this article refers to the blue col
low job security,low earnings and with inadequate living standards. Thefletmder cl ass o ref er s t
who have limited or no participation in the labor force, and who are reliant on local and national government

welfare benefits The term lower middle class refera subdivision of the greater middle class whose living

standards and educatitavel is low, working conditions are worse and unprotected.

"Thefour questionsarethe following:1 : i dvbhayou “r ebel | iaetherebelliousehagorsand wha
thatyouhaveandpeopley o u ar e 2a o i dvfeebwbenyoo are obligedo a follow a rulehatyou

dondt 8c c @t situationsn which yourevoltalthoughyou knowtheyareright, and how do

youbehave inthese i t u a #:f bwhatsituations do youevolt, explain by considering yo€amily, friends

andthesocid y st em. 0

"Theword slumin thisarticlerefersto a district of a city in whiclhe peoplelive in hutsandshanties. In
Turkeytherearemanyslumareas irmetropolitanareas. Th@eople in thesslumareasaremostly migrants
from theeastandsoutheastcities of Turkey Life in theseareasare markedby

povertyandinferior living conditions. Therarephotographs of thelumareawherethe school lies irthe
Appendix.

“The voting support for partigbatarerepresented in thearliamentuntil the lastelectionsfor this slumarea
were: AKP 49,5% ; CHB2,7% ; MHP 11,8% ; HDR,0% in the Novembe2015 general elections; AKP
47,9%CHP 38,9 %; MHP 10,1% 0,8% HDP in the 2014 localections; AKP 41.3% ;CHP 35,7%; MHP
19,6% DTP (former name of the HDP) 0,4% in the 2009 |@tattions. littp://secim.haberler.coin/

YThedistribution of votes of the foypartiesat thenationallevel were: AKP 49,5 %; CHP 25,3% ; MHP 11,9%

; HDP 10,8% in the November 2015 general elections; AKP 45,6% ; CHP 27,8% ;MHP 15,2% ; HDP 1,9% in
the 2014 locaklections ; AKP 38,8% ; CHP 23,1% ; MHP 16,1% ; DTP(the former name of the BOPR) in

2009 localelections littp://secim.haberler.coin/

vi Substitute teachers have no job security, have lower salaries (nearly half that of a permanent teacher) and they
are not civil servants of the state but are contracted by the school management, so have very few social rights in
their employment.

YIThe price of bread is a bagmlicatorfor Turkeyto explainthe pricesand cost of living, since it is the main
food consumed irall meals especially for poor households. A standard white bread sold widely in Turkey is
300 grams.

" Accordingto Regulaton of Secondarfducationinstitutions, student&ho arereportedby their form teacher
as having an insufficient economic, canfea¢ meals inthe ¢ h o o | &hall. Tehis is vialidfgr only the
students in Vocationand Technical High Schools. the school where this reseamwhs conducted almoatl
studentsarefrom poorfamilies, accordingly nearlgll of them were entitled to free school me&stheschool
managemertbrought in a quota thanly 2 studentfrom eachclassroonwould be seleetd for a free school
meal.

*Nearlyalmostall of the students who passed theversityentranceexams have gorte theseprivate

institutions, after the end of the school day or at weekends, as well as going to schodl. iledei t ut i ons & p |
were difierentiatedaccordingto their place, fame and former succeds. The minimum cost was fi\e six

timesthe minimum wage. All of thedastitutions were closedownby legislation inSeptember .

x X represents the name of the slum area.

xi The disciplinary committee consists of two teachers and an assistant manager who are chosen by the teachers
committee.
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xiiTi ki 6 and APopi o refer to the people who are snobbi

do not exist in the formarurkish language

xiii Ankaragucu is a football team whaoises are mostly from poor, and from slums of Ankara and mostly

showing aggressivea musi ng behaviors while watching the footbal

money to buy Johnny Walker wear Versace shirt. Drink two & have a cigarettgou are the champion
Ankarage¢ceo

“VThe hairstylesandclothing styles of students can be seen ingthetos in theAppendix. Therarealsophotos
in the Appendtes, in whichstudentsvearshirtswi t Ge die k avrtténoi theirbacks.

*Althoughthere has beeso manyright-wing parties in power, accordirg the current conservativmelief
powerwas always held by the Kemailislite ever since thestablishment of the TurkidRepublic until the
coming to power of the AKP in 2002.

xvi In September 2014 the AKP Government declared that wearing headscarves in schooddlesvaldim for
students.

xvii The 9th president of Turkey, Suleym@emirel, was a shepherd in his childhood. After his education
including 4 years of university, he climbed up the career ladder eventually becoming a general director of an
important public institution, a member of parliament, prime minister and then president. His rise was called
AShephard Sg¢l ¢ 0 ofTarkey dn@éwas aesynebal bf sdtial mabiity by means of education,
which is a myth nowadays.

Appendices
Some photos that reflects the life in the School.

Note: All photos are taken by researcher A. K. Karakul and Metal Technologies teacher H.
Aslanin the school, except the slum area in the second photo (it is from
www.konuttimes.com)
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Sticksin the Teachers’ Room

CLOTHING STYLES
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